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In the next few paragraphs, I will take the opportunity to articulate the broad history of the field of Leadership Studies, answer some of the field's detractors, as well as detail a basic curriculum of study based upon the McDonough model in hopes of answering the question "How does one teach leadership?" Let me begin with a brief history of the field to acquaint the reader with the long history of the systematic study of leadership. I'm sure some of us imagine the study of leadership is a newer discipline, and, indeed, in some respects it is, but many scholars have pointed out leadership's ancient roots. We are all familiar with works of great thinkers in Western Thought such as Plato's Republic, Aristotle's Politics, as well as the role Aristotle played in the tutelage of Alexander the Great. Many would argue, Machiavelli's The Prince is a treatise of leadership that is still relevant today. Others present Confucius's Analects and Lao Tzu's Tao Te Ching as exemplars of leadership literature from the East and ancient times. Indeed, as Bernard Bass 1 I owe a debt of gratitude to Dr. Gama Perruci at the McDonough Center for this time and conversation as I have developed the thoughts presented here. I also thank Linda Z. Roesch of the Worthington Center at Marietta College and Dr. Naaman Wood of Tidewater Community College for their suggestions on this essay. notes, there is evidence of the study of leadership as far back as 3000 BCE as evidenced by the inscriptions of symbols for "leader," "follower," and "leadership" found on ancient Egyptian tombs.
2 I begin with a brief lesson in ancient history simply to establish that the study of leadership is nothing new. Indeed, some of our most esteemed thinkers throughout history have devoted their attention to this topic.
Martin Chemers presents a succinct and more recent history of the field of Leadership I will begin with the first question: "Is leadership a 'legitimate' academic discipline?"
My answer is, not surprisingly, "yes," of course. However, I realize I must justify this. As I laid Farm, Ayn Rand's Anthem, as well as exposing them to some of the contemporary theories and models that I described earlier. We also provide the student with a regimen of assignments designed to hone their critical thinking skills and challenge the assumptions, values, and purposes of the texts and authors they are studying. The student then enrolls in a course addressing the social analysis of organizations and the implications certain structures have upon leader/follower relations within specific environments. This course examines prominent paradigms found within organizations that are structured as machines, organisms, and cultures.
We continue to expose the students to classics such as William Golding's The Lord of the Flies as providing examples of how environmental factors change the leadership situation. Our students also serve at various non-profit organizations while learning to apply their knowledge directly to their experience. Their next class is a research driven course of study that explores the various theories and models of leadership found in the field today, and teaches the students the various social scientific and humanistic methodologies used to study the field. In this course, students start to develop their own leadership statement based upon their reading and thoughtful reflection. Finally, our students enroll in a Globalization and Leadership course that exposes them to various cultures and models of leadership that may be found in Jewish, Islamic, Hindu, Buddhist, Confucian, and Latin American cultures, thus providing the student with a more inclusive view of the world in which they live and will ultimately lead. McDonough students are also expected to complete an international experience or internship, develop and implement at least two significant service projects, and a complete a capstone that applies their knowledge to a specific project, all while competing approximately 100 hours of community service. This is just one way of going about structuring a program in leadership education and development, but one that has proven to be effective. Other programs might offer different types of classes with various themes, but their basic course objectives remain very similar.
This leads me to the second question in the current debate over Leadership Studies: "Is there a place for leadership development as well as scholarship in the Academy?" Leadership programs are divided on this, usually falling somewhere in three camps: those that are completely centered upon skills development, those focusing completely upon scholarship, and those that merge both of these approaches, as we do at the McDonough Center. What has been called "leadership development" programs focus upon training students in the skills needed to communicate and lead effectively, such as interpersonal skills and conflict management. An exemplary program of this kind is housed at Kansas State University. These types of programs are often located in the student life branch of colleges and universities. Such programs are sometimes accused as lacking the scholarly rigor of other academic disciplines. There are others that take an exclusively scholarly approach to the study of leadership, favoring theory over praxis. The Jepson School of Leadership at Richmond University is an outstanding example of this approach. Such programs usually have high standards for academic rigor, but those outside these conclaves usually ask the question, "So what?" "How are students in these programs prepared to assume leadership roles and be successful leaders upon completing such programs?"
In large part, this is why the McDonough center has merged these approaches combining the theory with the praxis of leadership as described in the curriculum above. This golden mean approach is the best for creating students who understand not only the theory of leadership, but have experience in its practice as well. Education is not mere instruction. It is not the "data transfer" from one mind to another in the context of a three-hour-per-week required course. It is the shaping of the intellect to teach students to think critically and to act responsibly as they relate to their fellow human beings. To "think" and "act" is the student demonstrating his/her knowledge of the theories discovered in the classroom to inform his/her interaction with the environment outside of the classroom. Put quite simply, theory without practice is dead. If a student passes a basic "leadership" course with an "A," but thereafter cannot work with his or her fellow students without modeling effective behavior, ethical decision making, and thoughtful communication, then the course, the student, and-above all-the educator has failed. There are far too many leaders who know how to read a map, and yet still fail to reach their destination.
We don't need to train more.
I believe a common underlying question to "What do you teach?" and "How do you teach leadership?" is the question "Leadership for what?"; meaning, a student studying political science, for example, may or may not become a politician; however, the field of leadership is supposed to produce "leaders" to go out into the world to become . . . well, leaders. To this I reply with a two-fold answer. 1.) The Academy has always had an appreciation for the development of knowledge for knowledge's sake, or for pure research, and rightfully so. That is a core value of the Academy. Why should that be any different for the field of leadership? 2.)
Arguably, the training of ethical and persuasive leaders has been the focus of the Academy for millennia, or as Cicero would say, we should train "the good person to speak well" as we seek to cultivate thoughtful and productive citizens. We are simply reviving a discipline that directly relates to the purposeful outcome of an education befitting a free citizen developed by the founders of our greater Academy. So, in answer to the question, "Leadership for what?" I reply, "Leadership to be able to think critically and act responsibly as is the ultimate goal for all people, no matter what their desired vocation." That is, to be able to participate thoughtfully and energetically in a democratic environment, to critically question the validity of claims proposed, to articulately and persuasively express themselves, to creatively solve problems, to create empathy and understanding with others, and ultimately to serve the common good. problems. Programs such as the one proposed here must also concentrate on knowledge before action so that the students are informed about various approaches to the leadership phenomenon.
The moral development and ethos of such a program must be paramount so that students are not simply given the sophistic tools to lead effectively, but also encouraged to make ethical decisions and consider the moral implications of their decisions when placed in positions of leadership.
Such programs should seek to develop several core competencies such as critical thinking, oral communication skills, writing skills, problem solving skills, and cross-cultural understanding in an effort to create engaged leaders capable of addressing the challenges they face. 
